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Overview

• Partnership between the WashU CTL & Registrar
• Tips for Instructors on Writing Effective Questions
• Instructor Strategies for Encouraging Response
• Wrap-up & Questions





“Making Student Evaluations Meaningful”

“Effective Student Evaluations and Question Personalization”

“Putting Your Student Evals to Work in the New Semester”

Coming this fall: “How's it Really Going?: Making Use of Mid-
Semester Opportunities for Student Feedback”







https://ctl.wustl.edu/resources/course-evaluations/

Course Evaluations Resource Page

https://ctl.wustl.edu/resources/course-evaluations/






Why bother with all of this?

• Overall, student feedback about teaching can be 
better utilized to improve courses

• Writing effective survey questions is a skill that must be 
learned

• There are proven strategies to increase response rates

• Interpreting and using evals isn’t necessarily obvious

• Evals can be stressful for faculty



WashU Eval Basics



WashU Eval Basics

• Partnership between schools and the Office of the 
University Registrar

• Each school sets its own default questions

• For semester-long course, evals open to students 2.5 
weeks before last day of term 

• Results come back to instructors a few weeks after 
end of term



WashU Eval Basics

• Many quantitative results are public within WashU 
community 

• Procedural details found on Office of the University 
Registrar’s website

• Includes contact person for each school & FAQs

• Other information hosted by the CTL



WashU Eval Basics – Question Personalization

• Instructors may add up to 3 questions to their courses

• Question format is either open-ended OR Likert-style 
questions in the same scale format as their school

• QP begins 11 days before evals open and lasts 7 days

• QP use is ~9% on our main campus & ~18% on our 
Med Campus



Question Personalization
Tips for Instructors



How to decide what to ask?

• Don’t HAVE to ask anything

• Return to your course learning goals





How to decide what to ask?

• Don’t HAVE to ask anything

• Return to your course learning objectives

• Consider areas your standard questions don’t 
cover

• Focus on student experience, not rating instructor

• Ask questions where the answer may change how 
you do something





Open: Students type in text

“What was your favorite part of this 
course?”



Open:
Good at getting details and learning 
what you don’t know to ask 

BUT lower response rates, difficult 
to interpret, time consuming for 
larger classes



Closed: Students select a 
response from choices given

To what extent do you agree or 
disagree with the following 
statement? “The two-stage exam 
helped me learn.”
Strongly agree; Agree; Neither agree nor 
disagree; Disagree; Strongly Disagree



Closed:

Easier to analyze, more likely to get 
responses

BUT less depth than open 
questions, sometimes lacks context 
for making change



QP Question Examples









Question Writing Tips



Be clearer than you think you need to be

I did the reading.

1 – Strongly Disagree
2
3
4
5
6
7 – Strongly Agree



Better

I always read the assigned reading completely.

1 – Strongly Disagree
2
3
4
5
6
7 – Strongly Agree



Avoid leading questions

In the past, most students have usually enjoyed the 
library field trip. How would you rate the quality of 
this semester’s trip? 

1 – Poor
2
3
4
5 – Excellent



Better

How would you rate the quality of the library field 
trip? 

1 – Poor
2
3
4
5 – Excellent



Avoid asking 2 questions in 1 
(aka “double-barreled” questions)

“The lectures and readings helped me learn.”

1 – Strongly Disagree
2
3
4
5 – Strongly Agree



Better: Make it 2 questions

“The lectures helped me learn.”

1 – Strongly Disagree
2
3
4
5 – Strongly Agree

“The readings helped me learn.”

1 – Strongly Disagree
2
3
4
5 – Strongly Agree



Make sure answers to closed questions are 
appropriate

“The lectures helped me learn.”

1 – Poor
2
3
4
5 – Excellent



Better

“The lectures helped me learn.”

1 – Strongly Disagree
2
3
4
5 – Strongly Agree



If making your own scale, make sure answers 
to closed questions are balanced

“The lectures helped me learn.”

1 - Completely satisfied
2 - Mostly satisfied
3 - Neither satisfied nor dissatisfied
4 - Dissatisfied



Better

“The lectures helped me learn.”

1 - Strongly agree
2 - Agree
3 - Neither agree nor disagree
4 - Disagree
5 - Strongly disagree



Question tip summary

• Be clearer than you think you need to be

• Avoid leading questions

• Avoid “double-barreled” questions

• Make sure answers for closed questions are 
appropriate, balanced 



Encouraging Response:
What to Tell Instructors



Why bother encouraging response?



Why bother encouraging response?

• Response rates are generally very low
• Survey fatigue; Online lower than paper evals

• But the more students respond, the more likely you’re 
going to capture the full variety of student 
experiences

• This makes evals more useful to you for feedback & 
decision making 



Talk about evals in your class

Explain why evals are 
meaningful to you

Chapman and Joines 2017; Hoel and Dahl 2019 



Talk about evals in your class

Tell students what you plan to 
do with the results

Describe how low response 
rates hurt this goal

Chapman and Joines 2017; Hoel and Dahl 2019 



Talk about evals in your class

Remind students repeatedly 
to complete the evals

Once is not enough

Chapman and Joines 2017; Hoel and Dahl 2019 



Give time to complete in class

• Try saving five minutes of a class 
for people to complete evals on 
their devices

• Beginning of class better than end 
(Standish et al 2018)

•Provide the link to the eval 
portal



Incentivize Response

• You can see the response rate as the 
evals are still open

• This information can be used to create 
incentives:

• If XX% of students complete the evals than 
everyone gets an extra credit point / class let 
out early / later due date on final paper / etc.

Boysen 2016



Show you care what your students think

• Demonstrate that you take it seriously

• Ask for feedback throughout the 
semester – create culture of feedback

• Evidence suggests instructors who ask 
for mid-semester feedback may get 
higher responses on end-of-semester 
evals (Stanny and Arruda 2017)
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